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ABSTRACT

As part of an NSF funded project to improve science
learning of middle school student with LD, students

Zimmerman's Model of Self-

were taught to create their own Serious Educational Regulated Learning presented Behavior tLZvcs)EilltljsplrSts):cti)l{oulf:eth?o?uasign\?vr:?:hni;elgilitilr?g S:g: "on
Games. An overview of research on self-regulation below and adapted from Performance Phase: P ' 9 ‘
will be provided along with instructional activities “Becoming a Self-Regulated “I got through everything | needed to get through, I didn’t
used to foster student self-regulation in this project- UEEl s (i Canten g B4 o Self- Control think | was going to get to the last part, the introduction, but |
based learning activity. Zimmerman, 2002, Theory s Attention focusing did.”
Into Practice, 41, p. 67. e Task Strategics .
o Seff-Insin ? “| stayed focused and if | needed help | asked.”
. Mosito clion Cognition  |“Being able to look back at the stuff | had written down, it

SOCIAL COGNITIVE THEORY s went well because | knew what the people were going to say
Social cognitive researchers define self-regulated at the beginning and what they were going to look like. |
learning (SRL) as a cyclical process where students could picture it in my mind how | wanted it to be.”
use tfe(taldbackl f:om é)rlodr' I?Sk tr? ecrjforn;alnce to Foreions igEl 2 Self-Reflection Phase: Motivation |“l watch a lot of crime shows — so it was easier for me to
Cg::esafn&yciveiugoeosnzn?mjgfm;e2(;’088 ot learning : g"a] 5‘?""“% figure out how to plan, | watch a lot of TV shows based on
( Y ' 4 ' ): trategic planniag ® Self-evaluation what my game is going to be about so it will be easier for me

_ i ~ e (Causal attributions i i i
Self regulation refer's to self: gene_rated thoughts, Self-Motivation Beliefi: in qrd:er to know how to plan it and what things relate to the
feelings, and behaviors that are oriented to setting o Self-efficacy topic.
?er}?ectinna:r:ngro %g:lss'he:‘g:'ttﬁ:r;gdg;?%:?esz_’ hzg: ¢ Intrinsic “I figured out how to get the new update with the teacher and
modell g on progress, el P interest/value that's why my mom wants me to be a computer person.”
Existing SRL work primarily focuses on well-defined —
and/or discrete tasks, while less is known about the
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